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osebna vrednost monografije 1z- -

" haja iz dejstva, da prinada pregled -
znanstvenoraziskovalnih - spoznanj
o ugledu in transverzalnih kompe-
‘tencah uéiteljev z vidika njihovega
poklicnega razvoja ter predstavlja
rezultate doslej najobseZnejsega
empirinega raziskovanja tega pod-
ro¢ja. Ugotovitve so . pomembne
tako za hrvasko kot slovensko si-
tuacijo, pa tudi na mednarodni/glo-
balni ravni. Treba je poudariti, da je
to prva raziskava, ki omogoca pri-
merjavo raziskovalnih ugotovitev
med dvema sosednjima drZavama
— Hrvagko in Slovenijo. Pomem-
ben rezultat raziskave je tudi nabor
preizkuSenih instrumentov, ki lah-
ko sluzijo za nadaljnje raziskovanje
pricujoce problematike.

= prof dr. Grozdanka Gojkov

Vsebina monografije je zanimi-
va za ucitelje na razlicnih stopnjah
1zobrazevanja, hkrati. pa ugoto-
-vitve empiricne $tudije predstavlja—

- jo svojevrsten izziv za oblikovalce

Solske politike in naértovalce te-
meljnega izobraZzevanja uditeljev ter

programov njihovega 'strokovnega"

usposabljanja in nadaljnjega izobra-
Zevanja. Predvsem pa bo monogra-
fija dragocen Studijski vir za Studen-
te pedagoskih studijskih programov
ter Studente pedagogike, andragogi-

ke in drugih sorodnih podrodij.

~ prof. dr. Mojea Peéek Cuk




Monografija je nastala kot rezultat
skupnega raziskovalnega dela ko-
legov s Filozofske fakultete Uni-
verze v Ljubljani in Pedagoske fa-
kultete Univerze na Reki v okviru
znanstvenoraziskovalnega projekta
»Poklicni razvoj uditeljev: status,

osebnost in transverzalne kompe- -

tence«. Besedilo je osredotoceno
na uditeljev profesionalni razvoj s
perspektive potreb, ki jih uéitelji
prepoznavajo za kakovostno opra-
vljanje svojega dela, in presoje nji-
hove usposobljenosti za delovanje
na razliénih strokovnih podrodjih.
Avtorje so posebej zanimale ufite-
[jeve kompetence za razvijanje t. i.
transverzalnih kompetenc pri uéen-
cih, ki postajajo nujnost v sodob-
nem svetu in eden temeljnih ciljev,

ki jih Zelimo doseci z izobrazeva-

njem (npr. razvijanje metakognitiv-

nih spretnosti, kriti¢nega misljenja,

sprejemanje  drugacnosti v inklu-
zivnih okoljih). Posebna pozornost
je v knjigi namenjena raziskovanju

ugleda uciteljskega poklica v druzbi- -

s perspektive samih uéiteljev.

Utitelji so pogosto v precepu.med visokimi pncakova
(verjetno pa tudi njih samih) in nizkim poklicnim Spostovan;
Razli¢na mednarodna poroéila in Studije opozaLJaJo da Vloga d:: T
postaja vse bolj zahtevna in zapletena, medtem ko njihov statys :
v primerjavi z drugimi poklici stz gmra ali ] pa se slabsa

1nji kdruzbe

dm/ b

Teachers often find themselves in the mldst of the hlgh eXpectation,
of society (and probably their own e\pec‘canons as We]j) and Toy,
professional reputation. Many international reports and studies v,
that the role of teachers is becommo" mc:reasmtrly demandmo a “;
complex, while, on the other hand, thﬁh status in society is
or even decreasmg compared to other professmns
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Summary

‘This book is focused on two main concepts that are key to the efficient and mod-
ern professional development of teachers: teachers’status, and professional compe-
tence for the development of the students’ transversal competences in educational
practices. After the introductory theoretical and methodological starting points,
the second chapter sets out the theoretical and conceptual framework based on
a review of relevant scientific knowledge about the professional development of
teachers. Some basic conceptual definitions and key features of the dominant ap-
proach to professional development are also presented, while special attention is
given to current views that underscore the perspectives of professional develop-
ment. The third chapter is devoted to the analysis of factors affecting the position
and status of the teaching profession and various approaches to the definition of
status, as well as problems of not recognising the teaching profession, and the im-
plications of the conducted analysis are presented with the aim of improving the
position of teaching both within the profession and the society. The fourth chap-
ter explores self-regulated learning as an important transversal competence, which
has, as part of the Comprehensive Curricular Reform, gained importance with the
introduction of the cross-curricular topic “learning to learn”. Finally, in the fifth
chapter special attention is paid to questions of inclusive education policies and
competences of teachers for inclusive education.

Theoretical considerations and the results of empirical research permeate all chap-
ters of this monograph, whose aim is to explore the experience and attitude of
class and subject teachers of elementary schools in Croatia and Slovenia toward
professional development and status, as well as transversal competences in the field
of self-regulation and inclusion. The research included a total of 1,867 teachers
(1103 (59.1%) Croatian and 764 (40.9%) Slovenian elementary school teachers)
who correctly completed a questionnaire. The research, among other things, has
resulted in a set of proven tools that can serve as good empirical support for future
follow-ups of this topic.

Professional development of teachers is observed as a lifelong process of learn-
ing and development in the personal, social, and narrow field of expertise. It is
important how teachers perceive their competences and assess the possibilities for
their professional activity in the direction of critical, independent, and responsible
decision-making and action.

A person’s worldview, attitude toward oneself and others, the perception of the
relationship between the individual and school, family and culture in general,
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knowledge, attitude toward the learning content and methods o'f tea:ching, as well
as all the experiences that have shaped the idea of what teaching is 'and what a
teacher's work includes, affect the interpretation and importance which teachers
attribute to their teaching experience. In fact, many authors see this‘as Fhe reason
why many professional development programmes do not ha've a ge.nume impact on
changing teaching practices and even less on student le'c%rnmg. Ttis thex:efore vtc:;y
important to understand how teachers progress professionally and which condi-
tions contribute to and encourage their growth.

‘The obtained results show that Croatian and Slovenian teachers on average assess
themselves as well trained, which raises the question as to whether the teachefs pro-
vided realistic estimates of their qualifications or if they perhaps chose to give Te—
sponses that showed themselves in a more favourable light than reality. The Croat?an
teachers assess their qualifications as being significantly higher than the Slovenian
ones in all areas covered by this research (competence to analyse the strengths afld
weaknesses of their educational work, establishment of a constructive d’%alofgue with
their counterparts and a cooperative partnership with othel" schools, institutions, and
parents) except in the competence of mentoring pre-service students and teacher-
trainees. One may wonder whether Croatian teachers are truly more c'ompetent
or whether their self-assessment is less self-critical, i.e. whether Slovenian teach-
ers are too critical in assessing their competences in relation to Crc.)atia.n tejclc'her's.
Despite the relatively high assessments of their readiness for professu?nal actl‘wty, it
was found that Croatian and Slovenian teachers assess the lowest their capacity for
action in research and development projects, mentoring pre-service students and
student-trainees, and establishing a cooperative partnership with other .schools and
institutions. This suggests that not all teachers have been trained to provide rnen'cor;1
ship or to assume the role of a mentor. It is also possible that teachers understan
to a somewhat lesser degree that collaboration on various research and c.levelopmen;
projects and the establishment of cooperation with the wider corr'lmum.ty as oneu?d
their key tasks. Based on this, it can be noted that these are a.reas in which it wo
make sense to apply more incentives and support to teachers in the future.

It is clear that over time the role and tasks of teachers have increased, while their
status, compared to other professions, has remained stagnant or' has eve?n Wwors-
ened, as confirmed by the results of many different national and international 're};
ports and studies. It can be stated that teachers are often caught bfatween the hig
expectations of society (and probably themselves) and low professional respect.

i i ct

Croatian teachers, to a greater extent than Slovenian ones, agreed with the f}’cll
. . . . "

that teachers’ work is among the most important in society, while, on the othe
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hand, they feel to an even greater extent that the teachers’ work has a low social
reputation and is paid less in comparison to other equally demanding professions.
In contrast, Croatian teachers agree to a lesser extent than Slovenian teachers that
their profession provides regular income and financial independence, and that par-
ents and students respect them. In this sense, it can be concluded that Croatian
elementary school teachers perceive their reputation in society as being lower than
Slovenian teachers do, although they assess their qualifications for professional
activity to be significantly higher. At the same time, they assess themselves as being
well qualified for their professional activity, but also as under-recognised by others
in relation to how much they think they should be recognised. Such a discrepancy
signals the existence of a number of factors affecting the teachers’ self-positioning

and status of the profession. This discrepancy also appears among Slovenian teach-
ers, but is less pronounced.

The results of this research also point to how teachers rank the reputation of their
profession in relation to the reputation of others, such as preschool teacher, high
school teacher, university professor, physician, nurse, lawyer, entrepreneur, journal-
ist, and stage actor. It was found that Croatian and Slovenian teachers ranked
highest the profession of physician followed by lawyer and entrepreneur. In ac-
cordance with the results of other research, it is not surprising that both Croatian

and Slovenian teachers ranked lowest the professions of preschool and primary
school teachers.

It is a disturbing fact that the Croatian and Slovenian teachers in our research ex-
press the least agreement for the statement that they are respected by the students
who are the first “users” of their knowledge. In this context we should mention
that a certain degree of responsibility for their reputation in society certainly lies
in the hands of teachers themselves, and that through demonstrating quality and
excellence in their professional activity they can certainly contribute to achieving
greater respect among students and parents, both toward themselves and their
work, and thus contribute to improving their prestige and status in society.

It should be expected that the dynamic changes taking place in our region impose
a need for the creation of an educational policy in which the following outcomes
will have priority: the improvement of salaries and working conditions, which ap-
pear to be the most critical factors affecting the professional status and personal
self-esteemn of teachers, the provision of high quality teacher education, profes-
sional development opportunities and promising careers, the assurance of aca-
demic freedom, autonomy, and participation in decision-making, advocating for a
strong system of public education in local communities, maintenance of a regular
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dialogue between educational associations and the government, and encouraging

teacher participation in public policy development.

In modern educational contexts emphasis is placed on the develop.rnent of in-

novation, creativity, problem solving, critical thinking, en.treprt?neurshq.),'computer

literacy, social and other competences that cannot be achieved in a traditional edu-

cation sector with its emphasis on knowledge transfer. Trans'versa.l competenf:es

are recognised as important teaching skills in the organisation of the lea'.rnzig
and teaching process and the teachers’ professional development, as well as in the
process of teaching these competences to students. The transversal c'on'lpelter?ce
“learning to learn” and the various civic and social skills play a key ro.le in inclusive
education, which is defined as “a process of addressing and refpondm‘g to the di-
versity of needs of all learners through increasing participation in l'ear”mng, cultures
and communities, and reducing exclusion within and from education” (UN .ESC.O,
2005). In an inclusive classroom the teacher teaches different stl'ldents' w1th daf-
ferent educational needs. This implies strengthening the teacher’s interdisciplinary
collaborative skills for modelling and development of transversal competen.ces
among students. Teachers’ transversal competences in the field of: self—regulat}OI_l
and inclusion have not been sufficiently explored, although there is room for im

provement in the area of interdisciplinary and cross-cultural research.

Teachers’ attitudes and beliefs about the importance of self-regulated learnin‘g
largely determine their readiness to introduce activities and carry out the orgfal;l
sation of classes in ways which would be stimulating for the 'development odt e
competence of self-regulated learning. Such attitudes and bel{efs are 'forrned t.urn
ing the initial and continuing education of teachers, so it is afl interesting questio
to what extent their self-assessment of the degree of professional corr?petence can
be associated with positive beliefs about the importance of encou‘ragmg se]f—red%—
ulation of learning in students. In order to investigate the correlanor’l bereen i
self-assessment of professional competences and proactive teachers’ beliefs abou_
self-regulated learning, the Scale of Teachers’ Beliefs about Self-regulated L(iazzd
ing (Lombaerts, Backer, Engels, van Braak, & Athanasou, 2009) was tr‘au.ls 2 :
into the Croatian and Slovenian languages and adapted to the local c’ond'xtlons in
these two countries. No statistically significant differences in teachers’ beliefs were
found between Slovenian and Croatian teachers. Professiona% compete.nce h;s f?;
low (although statistically significantly) positive associa'fion with prf)act?ve bef f; °
about self-regulated learning, pointing to a certain, minimum C?nn’lbutlon :1) Vlf—
cational training to the development of a positive, proactive attitude towar lSC .
regulated learning. An almost identical result was obtained on the sub-samples
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Slovenian and Croatian teachers, indicating a need to change initial and continu-
ing education in terms of better information about the importance of encourag-

ing the competence of self-regulated learning through a variety of cross-curricular
teaching activities.

An inclusive education policy has had a significant effect on the inclusion of stu-
dents with different abilities, interests, and opportunities in the regular heteroge-
neous classes. Therefore, it is crucial for the teaching of different students to be
individualised, and that teachers have the competence for such work. Initial edu-
cation should enable teachers to take responsibility for the learning and achieve-
ments of all students, including inclusive attitudes and values, as well as give them
the knowledge and skills needed for teaching in inclusive classes.

The results of the research presented in this work indicate that teachers assess
themselves as being partially to well-qualified to teach in inclusive classrooms,
whereby they consider themselves most qualified to manage classroom discipline
and encourage the development of social skills. Their level of self-perceived com-
petence with regard to individualised instruction is associated with professional
competence, but not with age or length of service. Female teachers perceive them-
selves as more competent for individualised teaching. No cross-cultural differences
in qualifications for individualised instruction are observed between the Croatian
and Slovenian teachers, except in connection with their level of professional and
inclusive competence, which is higher in Croatian teachers.

Current trends in inclusive education emphasise that one of the characteristics
of quality teaching is an individualised approach based on the strengths of each
student. An inclusive policy increases the number of children with disabilities in
regular classes, especially students with significant needs for individualisation.
Therefore, it is important to allow teachers to acquire specific skills in their work
with children with special needs in inclusive settings during initial education, to
strengthen self-efficacy, particularly efficiency in collaboration with professional
colleagues and other teachers, which is associated with the attitude of teachers
towards inclusion, and to strengthen teachers’ skills for interdisciplinary coopera-
tion. Therefore, the professional development of teachers as a long-term process
that involves various forms of systematically planned opportunities and gaining
experience is crucial for the development of the competences that are essential for
an inclusive teacher, as evidenced by the results of this research.

Finally, teachers are responsible for the expansion of the boundaries of professional
knowledge through reflective practice and systematic engagement in continuous
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professional development. If our goal is to contribute to the creation of innova-
tive educational practice and encourage the development of innovation, creativity,
problem solving, critical thinking, entrepreneurship, computer literacy, social and
other competences, and the implementation of appropriate activities in the class-
room then, among other things, we ought to reconsider traditional educational
approaches while putting into question many established educational theories and
practical solutions.

In order for teachers to acquire the competences needed for these new roles, it is
necessary to ensure the quality of initial education and a coherent process of con-~
tinuous professional development. Professional development does not happen in
a vacuum, and it is important that it includes other elements in a broader context
(such as professional identity, characteristics of the environment, social conditions,
and the development of motives for participation in professional development),
which can also affect the institutional practice of professional development. Main-
taining a high level of teachers’ abilities to act in different fields of professional ac-
tivity and their progress in critical, independent, and responsible decision-making
and action requires an appropriate institutional, administrative, and organisational
structure, which recognises the importance of continuous learning and promoting
development at the individual and institutional levels. Providing an environment
that supports learning plays a critical role in the success of learning and educa-
tional efforts, especially if one considers the contemporary context of work and
learning, which is characterised by continuous change. A prerequisite for such an
initiative is the establishment of an organisational culture and climate that would
be based on trust, respect, critical reflection, collaboration, communication, and the
distribution of responsibilities.
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