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ABSTRALCT

When researching the work and professiomal development of teachers, we musi
keep i mind reachers’ work and lfe i a specific socil environment in which
they are contributiag to the well-being of both the individuals and the entive
community. Within this context, teachers recognise the vahue of thetr work and
reputation of their profession. Various international teports and studies suppest
that the role of teachess is becoming more demanding and more complex, and
that their responsibilitics are increasing, while oo the other hand, their
repuiation in society, when compared to other professions, is stagnant or even
declining. However, it should be noted that the reputation of the teaching
profession is not the same in all countries. This then begs the question of the
key factors conmibuting to this. We assume that the teachers’ professional
activity, among other things, affects how they perceive their role and position in
the sociery. Tn this paper we present the points of view of clementary school
teachers on the reputation of their profession. We designed a questionaaire that
we applied 1o 2 representative sample of Slovenian and Croatian teachers, and
analysed the differences. The study included a rotal of 1,867 teachers, 764 from
Siovenia and 1,103 from Croats. It was found thar Croatian clementary school
teachers, unlike their Slovenian colleagues, believe thar the teaching profession
enjoys a lower reputation, and that both Croatan and Slovenian teachers rate
preschool teaching and their own profession of elementary school teaching as
having a lower status.

KEVWORDS: elementary school teachers, professionalism, reputation of
teaching profession

EINTRODUCTION

Various intemational reports and studies on the teaching profession suggest
that the role of teachers has become more demanding and complex, and that ¢
entails reflective thinking, conunuing professional development, autonomy,
sesponsibility, rescarch, and  pessonal judgements (c.g. Policy Paper on
[ducarion, 20115 Handbook of good human resource practices 1n the teaching
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profession, 2012; Vermuni, 20145, while on the other hand, vheir repuration in
society, compared to other professions, las cither stagnated or decreased. The
results of research clearly show that the sepuration s associared with qualny
educanon, socio-cultural and economic contexis, job sccuriry, salaries and
working  condinons,  reachers”  professional  development,  professional
auronomy, mvolvement m deasion-making (Hargreaves ev al., 2000, Monieiro,
2015; symeonids, 2015). In this paper we will mainly be interested in teachers’
views on the reputation of their profession in sociery.

2 THEORETICAL FRAMEWORK

When considering some of the conceptual issues regarding the professionalism
of teachers, Monteiro {2015) highlights four main factors in the derermination
of the level of professionahism: pale of service (the importance for individuals
and society of the scope of professiopal experuse), weality conteat (formed by
the knowledge, values and qualities that distinguish a profession), professional
anfonomy (the mdependence and responsthility with which the profession may
be individually pracised and collectively governed), and professional and social
stadus (which results from the previous factors and is reflected in the income,
influence and prestige of the profession). Monteiro (2015) emphasises that the
highest level of professionalism is applied to the professions that have the
highest social importance, responsibility, and recognition.

Hoyle (2001) offers a three-component definition of  eawpational  iatus,
according to which the presiioe, status, and edeenr of the profession are three
different aspects of professional status. He therefore suggests that ecvpational
presizge refers to status, which is defined by public opmion, wewpational statur is
defined by educational and comparable professions, and eawpational esteem,
which refers to the perception of the profession by the general public due to
the personal qualites that individuals demonstrate when performing basic
tasks.

The WLO/UNESCO (1997) seport, published twenty years ago, has remained
relevant to this day. It highlights some of the general causes of the decline of
teachers” status: poor communication with the government and a reduction of
public funds for education; a neglect of the promotion of the reaching status
and professionalism; the perception of the community of the inefficiency of
teachers 1 achieving educational outcomes; and a reduction in the general
perception of society of the quality and value of public education.

Based on numerous stadies (Fuller, Goodwyn & Francss-Brophy, 2013,
Hargreaves, et al, 20066; Hovle, 2001, Monteio, 2015, Svymeomidis, 2015;
Verhoeven, Aelierman, Rots & Buvens, 2000), we can extract the following
factors thar partealasly adversely affect the reputation of reacherss: low reacher

salaries, low hving standards, the feminisation and deprofessionalisation of the
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profession, msutficient avtonomy and exclusion from education policics, a lack
of mcentives for carcer advancement. Some authors (ep. Montero, 2015) have
stressed thar the reaching profession s perhaps the profession that i most
exposed 1o public opinion — such visibility purs 1t 1 a position of ereater
exposure ro criticism and mereasing social consequences m case of falure and
the mediocrity of bad teachers. MacBeath (2012) observes that teachers are
burdened with excessive expectations that society places before them and are
caught between high expectations and low professional respect. Unfavourable
working conditions also have a negarive impact on the sepuration of the
reaching profession Jarge and very heterogeneous  classes, the constant
ncrease and expansion of programmes, task overload and lack of funds,
agpressivencess of pupils and parenss, cte).

When researching teacher status, 1t 18 necessary to consider contextual factors,
such as basic social fssues m relattion to the socal, moral, and politcal
dimensions of schooling, the characteristics of the education system, and the
organtsation of schools. All this specifically (co-Ydetermines the role of reachers
N varous countries across the globe.

Linlike countries such as Scotland, Treland, Sweden, Finland, and Teeland, in
which the teaching profession enjoys good social status, the staius of teachers
m Ingland, France, Germany, the US, New Zealand, and Austria is not as
favourable (Verin, 2004). Some studies conducted in Croata (Radeka & Sorid,
2006) also point to the dissausfaction of teachers with their social reputadon.
Imamaovic (2014) determined on a sample of Slovenian teachers that teachers
rank themselves lower on the scale of the impostance of occupations than the
parents of their students. It is worth considering how teachers pecceive thelr
position in society and the importance attributed to them.

30AIM OF THIE RESEARCH

In thus reseasch, we tried to establish the point of view of clementary school
teachers on the reputation of the teaching profession in society and to rank the
level of the reputation of elementary school teachers i relation to the
reputation of other professions. Also, we were mnterested 1n the differences
responses between Croatian and Slovenian teachers.

4 ANETTHODOLOGY
The scale of repurtation was constructed based on the review of theory and
srevions research on feacher rc;‘n.ll'ai'i(m. We mcluded four posive and four

{
k)
feganve statements about the reputation of teachers, which wese lisied
alrernarively mo the questionnaire, The statements related o the general
arnrades about the reputaton of teachers and the importance of reachers” work

with regard to soctery, the respect and relavonship of parens, stdens, and
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teachers towards tcachors, and the fnancial dimansion of the profession. The
teachers were asked (o evatuaie thedr level of agreemont with the statements on
a fve-point Likevt seale (7 wlmioly disagree, 2 = disagree, 3 = partly agree, 4« qwree.
3 — alroiply agreel.

Fusrthermore, we asked the teachers 1o classify ten professions (preschool
teacher, clementary school teacher, high-school reacher, unrersiry teacher,
doctor, nurse, lawver, entreprencur, journalist, and stage actor) with regard 1o
the degree of reputation on a scale from 1 to 10, where T means the leasy
respected profession and 10 the most respected profession in sociery.

We distributed the questionnaire to a representative sample of Slovenman and
Croattan teachers and analysed the differences. The study included a total of
1,867 teachers (764 Slovenian and 1,103 Croanan teachers correctly filled in the
questionnaire).

S RESULTS AND DISCLSSION

5.0 Avirades of teachers about the seputation of thes profession

We determined what views clementary school teachers hold abour the
reputation of the twaching profession. Concerning positive statements about
teaching reputation, the entire sample of the teachers largely agrees that the
wotk of teachers is among the most important ones i society (M = £15),
which is in line with our expectations. Croatian teachers agree 1o a significantly

4.01). Teachess agree to a somewhat lesser degree with the statement thar the
teaching profession provides a regular income and financial independence (M
= 3.32), although the majosity of the teachers in the sample has a permanent
employment contract. ‘There are also statistically significant  differences
between Croatian and Slovenian teachers

3

which in tum can probably be
attribured to the weaker cconomic situation in Croatia. Croatian teachers
believe to a lesser extent that the teaching profession provides regular income
(M = 3.10 0 M = 3.62).

I the entire sample, the teachers least agree with the statement that parents
respect teachers (N = 2.66) and that students respect teachers (M = 2.91),
Again, there are significant differences berween Croatian and  Slovensan
teachers, In both cases Sloveman teachers on average agree more that parents
(M = 2,71 0 M = 2.62) and stadents (M = 3.00 1 M = 2.85) respect reachers. In
this context we mentton Verhoeven et al. (2006), who pomts ont thar a certamn
degree of responsibiliny for socicral seputagon hies m the hands of reachers and

3

thatr through thelr professional acrviry they can certamnby conmibute to

achieving greatey respeet among therr students and parents,
Croarian teachers agree 1o a greater extent than Slovenfan reachers wih the

statement that teaching is amongst the Most IMpoertant professions 10 seaety,
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while on the other hand, thoy believe to an even greater extent that reaching
has a low reputavon m sociery and 15 paid fess than other cgually domanding

professions. Purthermore, Croatan teachers agree to a fesser extent than
Sloventan reachers that thorr occupation provides regular income and financial
mdependence, as well as that the parents and students respect them,

Among the negative statements about teachers” reputation, the teachers 1 the
engre sample agree to the greatest degiee that the teaching profession has a
wod28); here Croatian reachers achieved s

low reputation n society (M
statistically significanthy higher average rate than Slovenman ones (M = 4.39 1 A
= 4.13). Rescarch has revealed that Croatian teachers achieve on averape
higher scores on the Scale of low seputation when compared to Slovenian

For the smrements which form the Scale of low reputation the difference
benween Croattan and Slovenian teachess proved to be statsucally significant in
all the statements except one - “The fow reputation of the teaching profession
affects my satisfacrion with work.” On average, teachers tend to agree with this
statement {the average rate for the entire sample was 3.74).

From the average score it s evident teachers agree that they receive lower
salaries than other ecqually demanding professions with the same level of
education (M = 4.23). At this statement Croatian teachers achicved the highest
average score of agreement, which also statistically significantly differs from
that of Sloventan teachers (M = 442 : M = 3.97), probably due to a worsc
economic situation in Croatia and lower average salaries of elementary school
teachers,

Slovenan reachers agree statstically significantly more with the statement that
the media usually portrays teachers 1 a negauve light (M = 3.56 ¢ M = 3.44).
This raises the question of what teachers can do to improve their reputagon in
soctety interms of promoting thetr status, In this regard, it can be highlighred

that Croatian teachers perceive their reputation 1n society as being lower than
Slovenian teachers, which signals the exsstence of numerous factors thar are
reflected on the teachers” self-assessment of thetr profession’s reputation.

5.2, Teachers” mnking of their profession in the conrexr of orther jjrofcssinns

We were inferested o know how clementary school teachers rank  the
reputation of thetr profession compared to the reputation of other professions.
We  differenuated ten professions  {preschool reacher, elementary school
reacher, high-school  reacher, wuversiy teacher, doctor, nurse,  hawver,
engreprencuy, journalisi, and stage actor) with regard to the degree of

1.";.‘}}1.1‘[2‘\ Efi( LW
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tachiors rank Aughest the profession  of  dociors, than Tawvers and
enweprencurs. The repuranion of doaors m the Slovenian subsample has an
even fugher average ranking i comparison with rhe Croatan subsample of
teachers (N = 814 0 Moo= 785} On dhe other hand, the reputation of

entreprencurs has a significantly higher average rank m the Croatan subsample

consumer-osiented sociery, where a good cconomic status and material goods
rartk high on the seale of values.

According to the estimates of clementary school teachers, the profession of a
university teacher ranks fourth and occupies a somewhar better position
among Slovenian teachers compared to Croatian teachers (M = 645 M =
6.23). Both Croartan and Slovenian weachers rank theatre actors and journalists
mn the middle of the scale of reputation, whereby Slovenian teachers rank
journalssts shightly better (M = 5.20 : M = 5.01), which may be surprising given
thar Sloventan teachers largely agree thar the media uswally show teachers in a
negatve light

As 1t was expected, the following professions can be found in the bottom part
of the scale: high-school reacher, nurse, and clementary school teaches with the
preschool teacher in the last place. Tr is interesting that Croatian teachers
M = 4.55), while Slovenian teachers, contrary to this, on average ranked high-
school teachers higher than nurses (M = 4.89 : M = 4.00), Due to this, there
are statistically significant differences between the two subsamples, Croatian
and Slovenian teachers manked on average the reputation of preschool reachers
the lowest, while they ranked their own profession second, with the occupation
of elementary school teachers as having a slightly better average ranking in the
Slovenian subsample compared to the Croatan subsample (M = 3.94 0 M = 3.
61). In accordance with the results of other studies, it s not surprising that
Croatan and Slovenian teachers ranked preschool teachers and clementary
school teachers the lowest, The lower status 1s percetved more often in the
freld of carly childhood education and care, as well as vocational training, and
the work of addizonal teaching staftf (Monteiro, 2015). Preschool teachers,
teachers m vocational education, and additonal reaching staff are associated
with a Jower professional status compared o other sectors, especially higher
cducation. It s known that preschool and rthe clementary school educavon 1s
dominared by women, but sesearch has found  connecnons  benween
professional staras and salary as well as the exsstence of a connection benween
the femmisarion of the teaching profession, Jow reputation, and reduced

salaries,
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Analysed gquestons abour the repuration of reachers in soctety ave connected o
gquestions abour teaching professionadism., However, they are sufficient to
establish thar the centre of educanonal priorities 1s the improvement of the
gencrally low cconomic status and siuation of the teaching profession
society, the recogniton of teachers as cqual partners in the creauon of
educatonal policies, and the mmprovement of the guality of the mal and
contnuing professional education of tcachers,

It we wanr to have a posinve impact on the improvement of reachers’
reputation in society, 1tis necessary to take measures to maprove the level of
the attractiveness of this profession. This means mouvaung the most wlented
to enter the professton and remaim 10 1, mchuding the attractiveness of the
workplace, and adequate care for the carcer, professional advancement, and
continuous  professtonal development. Tn o parucalar, the queston  arises
concerning the quality of teachers” work in the context of creating educational
policies thar stunulate further development ot the teaching profession. Many of
these policies are focused on the defintion and development of the indicators
that promote quality teachers and their education, as well as their soctal status.
Most analysts (e.g. Sahlberg, 2012) note that excellent teachess play a key role
in this. From successful Finnish practices the following should bhe mentioned:
the development of teacher educaton programmes; significant  financial
support for teacher education and professional development; reasonable and
fair salanes and sumulatng working conditions; the creation of an esteemed
profession 1n which teachers have considerable authority and autonomy,
including the responsibility for determining the curneulum and assessment of
studenrs, which Jeads them w continuous analysis and improvement of
practices. Teachers should become an example of professional excellence
which, according to Monteiro  (2015), should be understood as  the
embodiment of quality, value, and knowledge. Undoubtedly, a certain degree
of responsibility for the reputation in society 1s on teachers themselves, and
they can certamly conribute to a greater respeet of students and parests for
them and their work through the quality and excellence in their professional
activiey, Te should be expected that the dynamic changes taking place in our
environment will mpose the need for action w the digection of improviag

teachers’ repuraton in society.
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